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EMERG ING 'PRACTICES IN ASIAN AND PACIFIC-AMERICAN BILINGUAL EDUCATION:
MODELS FOR OBSERVING BILINGUAL EDUCATION

Virginia R. Cerenio and John B. Lum

Introduction

The original intent of this paper was to sur%éy the biliﬁgqaf
educational classroom practices used:withfgsfans*andiFaﬁificzAmericaﬁ
(APA) students in U.S. public schools.: Implicit in thi's task was the
assumptnon that thE bilingual educational prattlﬁes and pra:esses “un=-
i cavered somehow stemmed from research on blllﬁguallsm and bnlingua!

education. In the course of developlﬁg the ‘paper, hgwever, it be¢ame

galiy related te bl]lngual eduﬁatlan, with the former bE|ng mare
*Ilnguxstlfally oriented and the latter more mgltldlsclpilnary in
nature.. Because of this situation, the paper took on the additional
task of discussing research needs -in relationship to b:lxngual
education. This addltlanal task can be con5|dered thearets:ai* thet
original task of surveying b|1|ngual education zlassroam practices £an
Be considered prazttsa]a We maintain that this arlgxnal Fésk cannot be'

made without due consideration given to the added task.

Y

] Bilingual gducatién, in its. ideal form, is & helistic endeavor
whiﬁhlifciudeg such areas of concern as language . development, second
Iaﬁguage learning, cross~cultural learning, desegregation, subje:t
matter learning, and community and personal survival. Because cF t%esa
concerns,; bllnﬁgual education’can be consjdered mult|d|$¢|pl|nary in
nature; in that these various areas of concerns usually overlap, it can
also be said that bilingual education is interdisaipl?nary; Ha@ihg
this overlap of conrcerns, hawever, does not necgasartly mean that all
the '‘parts'' are being aitended to as a whole. Thus, the use of the
term "holistic'' here is intended to convey the idea that many, if not
all, parts of the endeavor are attended to with the total picture in

mind. Holistic treatments, therefore, tan be considered the highest
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form of ‘interdisciplinary treatménts, and are nat, accordingly, a
redundancy. While all holistic treatments are lntardlscnphlnary, nat
all intgfqisczpidna;y treatnients are holistic. ) ¢ '

= f*\i B .

ThE ESEENEE ~of blllngual educatloﬁ |s to be found in the blllngual
education classroom itself, and it is thase |ﬁd\v1duals directly .
dealing with the bilingual 2c.:ation classrooms who 5hou1d*be raising

the research questions that -red to be answered. “In reviewing the

/research literature on bilingual education, however; it.can readily be

5seer‘n that pra;tlaal and relevant questions are rarely raised, let alone

answered Doubtless, much of this situation stems from the fact that -

“the resear:h questions are raised by those not dlrastly involved with.
bilingual education classrooms. Even when relevant and holistic
questions are raised by school p;rsons, researchers tend to fragment
the problems without ever b}iﬁgiﬁg the whole together aga}ni,-Furthgr,

~most researchers in bullngual education are usually spf3|é11§t5 in one

academic discipline or another. The hlgh level research generalist is.

indeed rare; yet, it is the generallst-typg questions that sorely need

to be answered in bilingual education.

Exgcgrbatnng this situation is the fact. thgt there is no
agreed upon framewark to- facilitate the 5y5tsmatiﬁ abservatlcn of

bilingual programs and to allow the comparison across individual

programs. A Eansequen:e of all these factofs is that there s no neat i

way to get an overall picture of bilingual education, let alone one
component of it, such as Asian- and Pacific-Amnerican bilingual =
education. ' ¥

Because of our: views about the above diséussﬁan, we have developed

and_aré prapﬂslng some classifications ‘and frameworks by which

'bnlrnguai educatlan classes can be surveyed in the future. - Thus, this

papgr, which is heavily influenced by the views and needs of public
school b|i|nggal edugatlaﬁ’persannel, will give a limited gverv:ew of

hnllngual educatlan classroom practices found in selected APA blllnqual

4
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o1 " .25 - «d will discuss areac of research development needs

we 117 7 vy me e the overview more complete.

2o ﬁug;.stedfframewarkgg In one model, bilingual education

cars - . e viewed from their major daily scheduling

= .13~ -znglish language, subject matters; and native or foreign

~=. Within each of these components, a classification of

.uagr 'yse can be used, as follows:

. SNL) use of native language only
* .

e (ESL) En§7ishfas~a secané language

(EFL) English as a foreign language

&

(ESP) Engiish for 'special purposes o

=

(Z1L) English as an international language

(SMESL) sibject.matters--history, math, science, etc.--which
utilize mueh ESL :

(HfLT) high intensity language t%aining, a form of immersion

. (Comp.) bilingual compound, i.e., the use of two languages
together within a relatively short time ;frame

{Coord.) bFLinguai coordinate, i.e., the use of two ﬁaﬁguageg
in separate situations -

e (Eclec.) a mixture of methods

(Submer.) submersion, i.e., sink or swim ’

£

=



e ' Y I .
Put into a Framéwark, the classifications would look as féﬂl@ws:
T ~ _Engl. Lang: | Subject Matter T Native Lang.
_ ) __Learning __Learning . |  Llearning |
NL_ B - S p;:f I B e
ESL- SR P — _ . e
EFL___ L B ] - I .
ESP . i . i} o ] 7777" L ’7:7 I B '1 - ——
Bl I N R ——
T B R — DI
HILT - - I . A
,Camp. . . M o , e _ -
7Caard. _ I [ - e
_Eclec. ] o S R I |
Submer. ) i » . ‘
. ' Each cell would be filled in with the length of time spent using
any of the classifications. There should be tiz\ﬁqsmeworks, one for

1imited=English p?ﬁfltlent (bEP) students ,and ane for fluent-English
proficient (FEP) students. For multiple numbers of classrooms,
averages gaQ?be computed. |If needed, compar isons and eﬁa!uafiansiéan

Ee

-then be made. - - -~

While thgselcia§sifi§atigﬁs are not perfect, because they do -not
entiﬁéiy embédy consistent instructional processes within themselves,
they nevertheless. enable one to see the t@télity’af’bilingual education
from a language ise viewpoint. * : ‘ :

N .

_ Another Iaﬁguage classification is the one presently bEiﬁg used by
Far West Labaratary for Educational Research and Development in its
Significant Bilingual Instructional Features (SBIF) Study. Here,
¢1355|FIEatlQn5 are (1) contacts made with the whole group/small
groups/individuals, (2) made by teacher/aide/others, (3) using
Engllsh[natnve language/rap7d switching, (4) in an evaluatlve/ngn -
evaluative manner. To be sure, the SBIF Study lagks inté many more

variables. These Faur setSiaf variables, however, haV§~pEFtlﬁU]§F




Jre]e@ancy to this chapter, and can be sorted iﬁtO»EhE following

framework:

Céﬁtait wnth Uhgie Graup

by teacher | by aide . ‘ - by gther -

Nat. Rap,d" Nat. | Rapid | _ Nat. | Rapid

_English| lang. | Swit. |English| Lang. | Swit. | English | Lang. | Swit.

i

Noneval .

Honeval .
EMaTW

Mmﬁewqm.
Honewval .

Monewal .
Ewval.
Nonewal .
Eval.
Honewval .
Eval.
Monewal .
Eval.
Ewal .”

‘l
|

o .

, ~ As with the previous framework, each cell would be Fi?led in with
thé length of time spent in any -of EH% ¢lassifications. And, of i

course, there should be two additional and similar frameworks, one each

" for contacts "with small groups and for ;antacts'with individuals. The’
‘advantages of averaging, comparing; and evaluating also apply here e

. For those who .are more interaétgdﬁiﬁ dual language use in the

subject matter component, the "Bullﬁgual Teaching Strategnez Chart"
deve?aped by the Asian Blllngual*Crass—Cultural Haterlals Development
Center, when sFightly revised, provndes a more in=depth classification
and framework which can be used (see belgw) Thévahart‘belaw is a
modified version of the arlglnal'.the third Eglumﬁ, under this FEVISEd

format, allows for some kind of |mplgmentat:sn notation, e.g., the

R,

Frequéncy in which the ''suggested biiingual strategies' takes ﬁla;e.
The value of the classifications listed below is that they were based '
on cbservatlans of APA bl]:;gual education classroom teachers as they

actually used two languages in subject matter instructien.




% BILINGUAL TEACHING STRATEGIES CHART

TYPICAL

LANGUAGE=-USE} | - . ST
SITUATIDNS 7SQGGESTED BILINGUAL:STRATEGIESef ) FREQUENCY _
1. sk quegtuans in English uslng speclflc
controlled language pattern.
Questioning || 2. Repeat Step 1, emphasizing the modelling of
' ' the specific language pattern.’
3. Repeat in Chinese/Pilipino.
1+ _Use Chinese/Pilipino to stimulatz
discussion ideas.
~ {l2. .Ask-leading questions in Eﬁgllsh uslﬁg
Discussion " specific controlled ianguage patterns.
3. Encourage use of the language patterns
B introduced in Step 2 during discussion by
modelling them whenever necessary. ' .
_ 1. Use the simplest and most dIFEEE English
‘I Giving - - possible. A
Instructions|{2. Confirm comprehension by asking questlgns
and in English.: :
DiFections - (1f necessary) further clar|Fy by uslng
’ Chlnesé/Pliiplné.
- 1. Use English. - . .
Cautioning |{|2.. Repeat in Chinese/Pilipina. e )
/ 3. Repeat.in English.
; .{}1. Use Chinese/Pilipino first. .
Explanations||2. Repeat in English.
N 1. Use English to deflné aperatlanally. -
2 Give Chinese/Pilipgino definition. . .
Definitions . (If necessary) clarify and detail’ : e
Qperatlaﬁal definition in Chinese/ .
: Pilipino. | -
: [ i _ ) .
- - — i . , - _ _ . §
Student- 1. Ask students for input.in Chinese/~
generated Pilipino. “ u
Vocabulary 2., Give English equivalent.
. . g
= L
a? 8 .
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With classifications aﬂ-sdﬁramévz@rks such as these, wé bel jeve. that
useful surveys of bilingual =« educational classroom préctices can finally
be conducted, egpeﬂally if - the surveys are exa;mifned _iiﬁ relationship to’ .
the mu‘itip!é, objectives of b -ilj,ng’ufal., educatiéﬁ; ‘And wﬁerx sur:.h Surveys
arecarried éut, ‘we can begis ‘n to answer the-quintessential bilingual
eduat ional’ research questionens~-What is bilingual about bilingual

edwcation? What kinds of b;i. I ingual educational classroom practices

s&c}rkz%or whom and under'whicl=zh conditions? . E\ 7
) - . : i

Behind Closed Doors: ‘The R ght‘y of Taa;hlr’fg ..Ea B:lmgual Classroom \
Elassragm' absér’vatlaﬁs in this chapter are bssed On Chinese and

Fillpino bil ingyal :Igsﬁes l-Jocated in the 5an Francisco and Seattle
aress. A total of 30 clasi‘ge =s and 15 teachers were absewed over a -
t\FFEE‘Yéa'ﬁ period. Each cla ess was observed- regularly over the length:
afaschaél Séﬁ;éstér‘, at lea sséﬁ once: a week., Fifteen of thése:x:’lasses

were observed on an almost d.Haily basis for two years (r,_imzlu'd,iﬁg summer

school) « Thg mstru;tmnal ¢ practices of the .individual teachers hake

been Fé%@rdéd in t:r:n_juc:tlcmﬁ with the- field-test .of curriculum

materials, in cbservatu@n re sports. . o ! s

, Most .of .the classes obs ée}'.\/gd'wgf'a at. regu’lai:,s;:hcor‘,%s:i-tre—s—;:——at—;the:f-i;?,-z—w_
Vi;uan high school/middle sc =hoo! grade level. Four of the classes ‘

absgrved wer e in newcomer ciﬂﬁters--schaals originally created to serve

the educatn::nal needs of onl Ky one specific Iaﬁguage group, but whlch 7
ars now recewmg students f=From all language groups. Ten classes were- 7
‘self-containéd; ‘the rest wer —e' not. The 15 classes observed daily were
chosen on the basis of teach mer iémpeiéﬁr"" and classroom pépu]atians

thet were felt to be représes=mntative of Asian- éﬁd ,FasiFicEAnﬁériéan ,
billnglial cl assrooms naf jorwn~vide. . 1 ] o s i

Because much of the i'ﬁfﬁf’armétian presented in this chapter was
- observed time and again in I'I'i‘ﬁ’laﬂy Asian- and Pacific- Amgrlcan bn’llnguai

¢lassrooms, the prat:tlcés ﬁlEﬁtlaned will be talked about as |f they -

. 8
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occurred in one place only. Thns “mythlca]“ cl ssgécm will contain

many of the elements found in all the classrooms observed.

= =

=

= .!\

- We will point out the many con 5tra|nt5 that Asjan= and,

—

o PEEIFIC Amern;an b|l|ngual education ea;hers face in a real classrom

anq,discuss the :Iassraom prattlces that evolve bé use of these

=

- teaching and Iearnlng environment. - - - - ,

e, S - . . . ’

B;I|ngual education is"a %ygtem of lﬁstruttlan whl;h uses “two '

languages. At |t5 best, it {1) bUIlds upon and expands the existing

language skills of the student, (2) helps the student to achieve

competency in two languages, (3) helps students advance in subject =

"m tter areas, .and (4) helps students attain other persaﬁal and: soc ¥l ,

gDali ) . :'_‘ —, '3 - : #
. . \,—« - . = .

& &

A teacher's EDHEEPE of the ideal bn!lngual :lass caﬁs|5t5 DF

-

students, who form a homogeneous:.greup in first language Ecmpeten373|‘ .
ethnn;nty, and Iﬁ aiademnc abu\nty. unrlng the early yéars of
blllngual eduzatlen lngtru;tlan, this type ‘of :iass'cgm SItUEt}aﬁ il @
common training ground for many of the veteran blllnéual tgashéfs\iﬁ a

the field. But the |ﬁ5tru;t|onal practices Iearﬁed then, may not bé‘ﬁugh;g,:

H

adé}gaié to ;opg Nlth?the bnilnggal classroom as it exists tgdsy,

= Fl - P

 Today's bilingual classroom. ®rhe bilingual classroom of todayls
] 3y 5 B gua’l ot B : g gay

no longer the homogeneous leingual ciagsraém of the past. ;g? are .
looking at a Elassraom of perhaps 32 5tudent5, g;i‘ve more than averag

legal i]a:S size llmltat|on5 allowed for many Junlﬁr ‘high school =

.

classes. This'combination sixth, venth, and eighth grade is

Se]Féccntadned .“students are kept in the same classroom with the sae

teacher for all the maJor subject areas.' La 'g jage arts, social

A

n
studies, math, science, and English as a Second Langdage (ESL). The
t

u
students have a different teacher for physical education.

&

O
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This tlass i5 wled a Filipino>o bilingwal class. A maj§r1f§ of
the studé%ts are F*Hﬁnd; Twenty —of the students spent the p%évi@us
sghcal year at a clasroom in @ newss comer schoolj.this -is thenr second
year in the United Sites.’ slx otheser Filipino students are new:
arrivals; théy havgnﬁ béén plaaed in the newcomer Echaal because
there-are- no ape}inﬁ. These gtquﬁtﬂts-have entered the classraom at

.different points thrughout the schoo0] yéar. The gurhovel rate is
high; the teacher hapecome aﬁEUSiE}{NﬁEﬁ to a 50% changeover in students
Bv the Ené'éf the shol year. Two - af the new Filipino students are:
brother-and sister. They do: nat spe eak Pilipino* (Tagaiog) fluéntly,
but do speak aﬁatiherp,rcvméial lane:guage which the teacher Soésn't :
funderstand. This clissroom daés\haﬁ,vé an aide; he is a fluent
Pnllplna Speaker and'Yias Farmerly 2 = teacher in his home country. o

= =
£

=

0f the six remilting students, one is a Vietnamese Chinese, one is

an East Indian, onels a Russian Jen-wush immigrant, and three are |

o

Cambodian. This lsme second year — in this -class for two of the

Cambodian students;ihe third Cambo odian student is a new immigrant, as -
are all the other ﬂm$i1ipfﬂ§ styd Hents: S . -

: : L - . :

o

”?“y{:j” Th:s is ﬁhe tyM@l Astian bill=Fngual classroom.. It ‘is not unusual
to-'have five or 5|wnﬂive language =s’ in the glasgracm.: it is safe for
the teacher ta asﬂumthat the Vl§£‘=namese and Cambodian studepts have. -
not attended schoolbefore, bringinmg with tnem iphetent prab:ems in EE
adjustment ‘to classpm routine anda— d|5§|p1|ne. The diEEipPlne prablem .
is Further aggravatd by the many di-ifferent languages spoken_in “the ;
EIESEaEHd by the stients' limited knowledga of English. Moreover, the
teacher has only l-inlted knGWIédge of the cultural background of his
ngﬁiFll!p!ﬁG students, Thus, teaéhfﬂlng, learning, and cultural ;
sensitivity.on the prt of this sifrncere and competent Teacher is
Eseyefelyfh§mp2i%§-xf _ e 7 o R

¥ . . . -

7*we'w111 use 'fllipino' to réFifer to Ethﬂlilt{ or ﬁatu@naflty, the~
language will be*raﬂred to as 'PE ilipino.’

O
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~ The teacher is. unable to cammunlgate with a number Qf the new

7 students in his class. He is Iu:ky that ‘one of his students speaks the
same provingial language as that of the non-Tagalog EpEékiﬁg brother
and sister. The new Cambodian studentiwill,havé at least one other
studert to help her. ’But for the other students, both—the’téaihér"aﬁd
‘aide will have to- depand on sign Ianguage and the students' limited
grasp- of English. | Thgre is no one persan on the sghoGF staff who can

serve as interpreter in this situation. Outside assnst ance, from

school district. support staff or EDmmunlfy serVIsE EQEﬁ;iES; has not

become available, although the teaghEF has made phone calls:and

personal contacts. ) i , . : LS
' V = . # 5, i"? .

, LY
This claSEFQOm 5|tuaf|an is quickly becoming common at all ‘grade

&

levels, even in elemgntary newcomer schools deslgﬁéd for one target

iaﬁéyége graup. The teacher has not been trauned ta EQPE with su:H

situations. T ‘ : ’

EA Y

E2

=1

Dng cla ssraom abserved in the Seattle- -Tacoma arep was esseﬁqifily,

. N
EFIIIﬂ jual : The teacher was Flllplno, the classroom alde was

&

Cantcnese, and Engljsh was used as the primary mode of lﬂStFUEtIQﬁ.

‘All three Tsﬁggages were uﬁed in the teaching- learnlng sztuatlan A]l'
i

directions, verbal. and‘wrltten, glven in English, WEFE tranglafed into
'Tagalgg and Cantonese dur |ng the lesson. Unfgrtunate1y, there were
ngiFl students who p oke noﬁe af thege three Ianguagés and whose needs
remained unmet. = = o -
The question that needs to bea _answ ered "in this’sltuatian is: . How.

déeé the wide dlver51ty of Ianggagﬁ and ethrié éréupg fn sn Asian
biling;él ;iassroom affect the quality of tgaghiﬂg and; écnsequEﬁtly, . a
facilitate le ng? How>does educational. a;hlevement‘ln this" -
sitﬁatiOﬁ c;mpare w1tH eduiatiéﬁaigaéhiezement in a truly hlluﬁguai
(two lan guage) ;lassronm? : . o R

Fy . fy _ ; . : e .
S . . _ A , .

L}

O
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Many lanquages, mixed abilities. The usual Asian- and

"Pacific-American bilingual classroom not only has students of many

languages, it also has students of many different levels of learning
abilities. The teacher knows that the average reading level of his
class in English is about fourth grade. But the '!'average' group is
small compared to the two opposite extremési He has a few students who
are readiﬁg in English at their grade level, and their achievement
séares~iﬁ other subjects, such as math and social studies, indicate
that they are ready to be placed in the regular school program. He
even has one student who reads at the high school level and requested

that student to be transferred out of the class.

The '""below average'' group requires more of the teazhsr£§ time and

=

"attention. It is difficult to assess what the non-English speaking

students can do in class even with the help of individual placement

tests. What does one do with the eight students in class who cannot

.comprehend the lessons? :

For most of the school day, while the teacher is working with the.

majority of the class, the aide works with the limited-Engiish speaking

students in a separate group in a corner of the rc@m.} This adds to the
noise level, and Since the aide is not exactly the bégt model of

English ﬁr@nuniiati@n, the studénts'are having a difficult time. The

. teacher has instructed the aide to give the small group a beginning ESL

cdurse. So, while the class is in session, the aide is leading the

:smal1=gr@up in oral drills using flash cards, pictures, and emphatic

body language. The students also copy from the blackboard the words

and phrases theiﬁére learning. This gives them practice in writing

English and in spelling. It is a slow, tedious process that is very

distracting for every/one in the classroom.

The teacher also decided that in order for these students not to

fall too far behind their classmates, the aide will tutor the group in

the other subject areas and in the same topics, albeit at a slower

=2
7~
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pace. Math and science are the only subjects in which all students are

!partiﬁipgtiﬁg in the same lesson. Math requires little use of

language, and even the non-English speaking students are deoing

satisfactorily. The science curriculum being used requires

experiments, and experiments generate student interest even if the

concepts cannot be explained in the native language. The teacher
wonders if the limited-English spéakiég-;tudgnts have had science
before and if they already know and understand the corcepts being
taught. He has no way of assessing the students' knowledge in this
subject area, ;ar in any of the other major subjects, outside of their
English proficiency. To compensate for the language difficulty, the
teacher has attempted to group thé students into mixed-ability groups
during science. Each group has a proficient-English speaker, an
average student, a limited- English speaker, and a student who speaks
the same native language as the limited- Engllsh speaking student. ,
During science, the bilingual teacher places more emphaS|5 on ESL
methodology because of the{nn§1u5|an of nen-Filipino EEUdEﬁEE.-

An informal and limited survey was conducted at the Filipino
Education Center of the San Francisco Unified Schoel District in July
of 1980. Survey questions included the following areas: CiESSr@om
instruction time occurring in English and native language; student
prapareaness for éaﬂteﬁt;aregs in their grade level, without regard to
language difficulties; "the usefulness of standardized textbooks; the

usefulness of locally developed materials, etc.

Many students were not at grade level when they first enrolled.

Many of the newly arrived come from remote: areas in the mother country

where schooling is not only inadequate but perfunctory. They are

usually assigned to a grade level by age.
Théébilingual classroom teacher is‘often faced with the widest

possible range of abilities among his students. Giving individual

placement and assessment tests allows the teacher to diagnose and to

14 -
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prescribe the individualized instruction necessary. Then the children
are grouped according to ability based on tests. The hor s2room teacher
and the teacher aide confer daily on the lessons, materials,
procedures, and recording procedures to be followed in order to
maximize instruction. In smaller grc.; s like these, the children who
need the most help get the most attention and are able to participate
more. >ThESE; in combination with creative classroom management, are
the only ways the bilingual teacher has been able to meet what is a

difficult teaching=learning situation.

Language use. The teacher of this Asian bilingual class dées not
follow specific criteria for determining when to use the first and
second language. When teachers are well-prepared and are cognizant of

teaching English within the context of another subject, they use

English as the primary medium of instruction. periods,
the teachers are very conscious of controlling the leve! of English and
use the first language to confirm student qnderstandfﬁg and to clarify

instructions as needed.

Most students in bilingual classrooms have a tendency to ask
questions and to respond only in their native ianguage.- Unless their
teacher is equally determined to have the students use English as a
medium of learning, the students will only verbalize in Engiish .
voluntarily during ESL, or if the teacher asks the students to use
English. Student use of English seems to be dependent on the teacher's
expeﬁtatiéns. The teacher, especially during class discussiens, has to
balance teaching the subject matter and teaching, English. One can

easily impede or reinforce the learning of the other.

When learning the subject matter is

[l

priority, the teacher uses
the first language as the pr.imary medium of instruction throughout most
of the lesson. Primary use of the first language also occurs more
often when the limited- and ﬂonﬁEngiishlspeakiﬁg group is working

separately with the aide.
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The bilingual teacher sometimes uses the first langusge to great
advantage in further explaining and illuminating concepts and ideas
students may not understand in English. For example, terms like

"barter'' or “healthy" can perhaps be explained better using examples

L

within a cultural context of the first language. The first language i

used for a specific purpose in teaching and learning.

During the initial years of bilingual education, many bilingual
classrooms consisted of a group of students, two-thirds of whom were
IimitediEngiishsspeak[ngfn@h%Englishzssgakiﬁg (LES/NES) students and
one-third English~speaking students. The groups were taught the same
subject matter at different times duriﬁ§ the same period; later they
were brought together for discussion and sharing in English with native
language support by the teacher. While each group was being taught,
the other group would do written work or silent reading on the topic.
The zero-level English students would be tutored separately by the
side. As long as the teacher did not use the first language-as‘the
primary medium during the class discussion, this system organized and

destermined the teacher's use of language.

Thg,;ﬁifigngmi The way in which the Asian- and Pacific=American

bilingual teacher decides to use two or more languages in the classroom

is often dependent on the curriculum. If the teacher has a social

studies textbook at a slightly difficult reading level (seventh grade) =

with a native language translation of the text, the lesson will be

t
taught using both languages. |f there are reinforcement activities in

reading and writing, the teacher will provide this instruction.
Usually, the teacher will seek a textbook at about the fourth-grade -
level for all the junior high scnopl subjects. There is usually no
translation available. The teacher will then tedth in English using

native ianguagé support. Before each day's lesson; the teacher may

2 '‘preview'’ the activity by introducing and defining the difficult

vocabulary that will be used.

16
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Many times, however, there is no appropriate curriculum availabie.
Then the teacher must be creative to meet the school district
guidelines for that particular subject area. The teacher laooks for
ditto masters and workbooks in simple English, and suppiements them
with selected readings and discussions in the native language. This is

a haphazard system, but it is scmetimes the only alternative.
Conclusion

~ Much of the dicussions and of the research about bilingual
education are weak from the start because they are not eonducted in
interdisciplinary or holistic ways. The bits &nd pieces of bilingual
aducation are so numerous and diverse that people often cannot see the

"tforest for the trees.'' Even when many of the facets of bilingual

Language problems end up seing purely linguistic discussions.
Cognitive and affective problems end up being unrelated to the ways in
which cultural groups interact in a changing society. Research and
evaluation problems fail to provide systematic answers because they
only reflect the Fragmenfed and unbalanced conditions they examine.
Taken alone, or even together, questions that examine how the
Chinese language contrasts with American English, whether Filipino
children are field dependent or independent, how satisfied Vietnamese
students are at their school, or how Korean students scored on the CTBS
will never answer the essential bilingual education questions of what
is bilingual about bilingual education and which bilingual educational

practices work for whom and under which conditions.

. ‘What has made thj% topic of treatment variables even more
confusing is the practice of equating bilingual education models with
bilingual educational practices. They usually are not the same. "

Models usually describe end products, e.g., maintenance and

SN
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transitional bilingual educational models. These models, however, tell
nething about their processes. FPractices do. For all one knows, the
instructional processes going on in maintenance bilingual programs
could very well be the same as those going on in transitional programs.
Medele, then, which have often been used in surveys; have misled

researchers as 1o what is really going on in bilingual education

classes, especially when they have been equated with treatment

variables. Little wonder, then, that the state-of-the-art in bilingual

education is not well known.

- In summary, it is in the bilingual education classroom that the

holis.ic nature of bilingual education comes into play. It is in this

kind of classroom that b%]fﬁguai education goals, objectives, and
p?éiéiséi;ﬁsémé of whiech may be pédagcéitaily @éﬁfiiitfﬁgg but
politicaltly feasible-~become reality. Therefore, it should be ﬁhése
who are most directly conpnected with this classroom who generate the
guestions that need to be answered. This paper closes with a list of
bilingual education research questions raised by some who have indeed
been on the 'firing line" of bilingual education classes. These are as

follows:

1. How does the wide diversity of language and .ethnic groups in
an Asian- and Pacific-American bilingual classroom affect the
quality of teaching, and, consequently, facilitate learning?

2. Is there a significant difference in educational achievement
between a homogeneous bilingual class and a diversely
populated bilingual class? Which classroom situation is best
for the academic, social, and psychological growth of the

student and the professional growth of the teacher?

3. What pattern of use of first and second -language in the
classroom is most useful for second language acquisition and
first tanguage maintenance? T

L. Does the pattern and percentage of language use in the Asian
bilingual classroom differ between oral language acquisition
and maintenance and written language acquisition and
maintenance? How can this knowledge be used to change and to.
improve present instructional practices found in Asian- and
‘Pacific-American bilingual classrooms?

H
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5. Are there specific ways in which English and the native
language sho ~uld be used when verbai tommunication is taking
place in the classroom? For example, should a classroom
discussion, taking place at the end of an activity, ba facili-
tated in simple controlled English, while students reiterate,
clarify, and give exampias in their native language?

b. Should specific instructional techniques be developed for
different content areas? Should reading be taught the same
way math is in the Asian- and Pacific- American bilingual
classroom? Are there skills basic to each subject area that
dual language use can capitalize upon?

7. What materials are most conducive to bilingual classroom
instruction? What format should these materials be written in

“for them to provide the greatest support to the bn].ﬁguai
teacher? .

Bilingual education has the potential for alleviating the teaching
situation and learning problems of limited-English speaking Asian- and
Pacific-American students, but bilingual education will not go forward
without research and evaluation based on the political and practical

Ed
realities of the bilingual classroom.
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